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Abstract: This exploratory study is part of the training and innovation project (GID2016-16) of the
National University of Distance Education (UNED) in Spain. The current socioeconomic and educa-
tional contexts derived from COVID-19 has led university institutions to develop methodological
innovations in the teaching-learning process. Among these strengthening measures are the MOOCs,
the most appropriate strategy to bring students closer to new digital platforms that favor the acquisi-
tion of knowledge. A methodological pluralism, combining quantitative and qualitative perspectives,
has been used. The main results of the descriptive analysis compare the data of students enrolled in
the MOOC, “Social and Health Care and Social Services in Social Work”, and other related bachelor’s
and master’s degree courses during the four years analyzed. One of the conclusions is the emerging
possibility of offering university studies that are more in line with the current teleworking market.
The development of online methodologies favors the democratization of education, reaching the
student body as a whole and universalizing content and learning. Among the main conclusions, it
is worth highlighting the degree of satisfaction shown by the students who took advantage of the
MOOC, and the training opportunities afforded by MOOC courses, during the time of COVID-19.

Keywords: MOOC; COVID-19; social and health services

1. Introduction

The UNED is one of the most important distance learning universities in the world
and it has the largest number of students of all the Spanish universities [1]. Half a century
after its creation, the UNED has been consistently within the lines that marked its creation
and its statutes, and it is by far the leading Spanish university in terms of the number
of students [2]. In addition to third-cycle programs, master’s degrees, and specialization
courses, a total of 28 degrees are currently taught in its different faculties, technical schools,
and associated support centers. These centers are located both throughout the country
and abroad, as well as in prisons. Currently, the UNED employs more than six thousand
people, consisting of teachers, tutors, and administrative staff.

The project was carried out during the academic years 2017/2018 to 2020/21. Teaching
was affected because of the health crisis caused by COVID-19, which has affected all social
spaces, including education, and meant an unexpected contingency in the planning of the
educational project of both the UNED and all higher education institutions. During this
period, Spain has experienced different crises due to the incidence of the virus, which has
made it necessary to develop alternatives in the face of substantial and decisive changes,
and to establish contingency plans that adapt to the current reality at any given time. In
response to this pandemic, various measures have been taken through a wide-ranging
legal framework. These include the Royal Decree 463/2020 of 14 March, which declared a
state of alarm for the management of the health crisis caused by COVID-19 [3]. This Royal
Decree set in motion the first measures aimed at protecting the health and safety of citizens
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in order to contain the progression of the disease and reinforce the public health system.
Despite the urgent measures of prevention, containment, and coordination in the face of
the health crisis caused by COVID-19, the population continues to suffer from different
contagion crises, due to the number of variants of SARS-CoV-2 [4] and is experiencing
burnout and emotional stress in social situations, which are considered essential.

According to statistics from the Ministry of Health [5], the infection rate of those
aged 20 to 29 years was 1.421 cases per 100,000 inhabitants, as of 13 July 2021. These
circumstances prompted us to realize the need for training them in social and healthcare
contexts while, at the same time, taking into consideration their vaccination status and
continuing to maintain the security and prevention measures in place given their high
mobility. This pandemic calls for the consolidation of health and social care training
through massive open online courses (MOOCs) because of their easy accessibility, with
feasibility and relevance being two emerging variables in the current situation, which
help to consolidate the advantages of this methodological possibility. Another advantage
is the opportunity it offers students [6,7], especially those students who have difficulty
accessing it [8,9]. There are proven educational advantages for students in the digital age.
This conclusion is based on the contributions made by the leading representatives and
researchers who have studied this type of teaching, or MOOCs, in-depth, including Gómez
Galán [10,11].

The student in this type of course has the opportunity to learn without having prob-
lems with timetables or travel [12–17], which implies that using MOOC technology can
improve teaching and learning in flexible environments given its potential [18,19]. This is
particularly true during the months of greatest discomfort and the closure of university
classrooms in order to prevent the spread of COVID-19.

A MOOC is characterized as a course that has a learning-oriented structure and it must
involve tests or assessments that verify the skills and competencies acquired. It is massive
because the number of potential enrollees is unlimited and it does not require attendance.
It is also open because the materials are freely accessible on the Internet, which does not
imply that they can be reused in other courses. The UNED MOOCs are designed with
a double objective: on the one hand, to disseminate knowledge among society, reaching
new audiences, and improving the reputation of the university as an innovative entity and
source of high-quality knowledge and, on the other hand, to serve as a marketing tool for
teachers to promote their teaching activity and publications, and to attract new students to
other courses.

The MOOC, “Social and Health Care and Social Services in Social Work”, participated
in the Connectad@s Project, developed by the Spanish Universities Ministry and the CRUE
(Conference of Spanish University Principals), offering online education resources during
the global COVID-19 crisis [20].

The UNED Abierta has been given the Open Resilience Award by Open Education
Global (OEGlobal) for its project I Learn at Home. The award recognizes exemplary
leadership, both individual and collective, and open education practices implemented
to address opportunities and challenges arising from COVID-19. Among the MOOCs
presented by UNED Abierta was the MOOC, “Social and Health Care and Social Services
in Social Work” [21,22].

In 2013, the NMC Horizon Report: 2013 Higher Education Edition identified the
impact that MOOCs would have on university education at different levels. This report
points out that MOOCs are an increasingly popular option for online learning because
they are highly accessible and free of charge. Moreover, we should not forget MOOCs are
creative by nature, fostering creativity and professional competence in students [23–25].
The number of students enrolled in the main platforms verifies the usefulness of lifelong
learning [26].

In this sense, this descriptive and exploratory study was carried out in order to answer
the following questions: ¿Has the type of training offered by the MOOC, ’Social and Social
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Services in Social Work’, managed to maintain student enrollment during COVID-19 at the
same rate as other degrees?; and What is the level of satisfaction of the enrolled students?

Six editions of the MOOC: “Social and Health Care and Social Services in Social Work”
has shown us that there is a need to offer training for professionals and graduates who, in
their practice, need spaces for updating and reflecting on their activities. It is framed as
an offering from “UNED Abierta”, which has an extensive collection of online courses for
anyone anywhere in the world who would like to access them for free, and it echoes the
audiovisual and printed production that is carried out in the departments of the UNED,
as is the case of the Department of Social Services and Historical and Legal Foundations,
where research on this MOOC was carried out during the pandemic.

This work reports the data of the students who took the course, especially during
the COVID-19 pandemic. The results have been compared with other nearby or related
official UNED degrees, as well as some of the students’ opinions and their results. Through
the course, the students were able to distance themselves from everyday life in order
to self-observe the professional concerns and tasks and personal realities that occupy
them and that are in line with the experiences of other authors [27–30]. This educational
framework, together with the need to promote online teaching at the university in times of
uncertainty because of the situation generated by the COVID-19 pandemic, has led us to
favor autonomy in the online learning process and to promote the MOOC, “Socio-sanitary
and Social Services in Social Work”.

The UNED is among the top 400 universities in the world for its methodology (Academic
Ranking of World Universities) and is in the top position of the Spanish ranking, U-ranking
2020 [31]. The UNED Strategic Plan 2019–2022 aims to be: open, international, digital, and
sustainable, given that the future calls for the modernization of the university [31].

2. The MOOC “Social and Health Care Services in Social Work” in “UNED ABIERTA”

2.1. UNED’s MOOCs

The Founding Charter of the UNED, the Decree 3270/1972 of 18 August 1972, by
which the National University of Distance Education was created [32], includes these
general guidelines that henceforth guided the activities and programs of the UNED. In the
aforementioned Charter of Foundation, it is explicitly stated:

- The nature of the UNED, as a public university of state scope, with direct dependence
on the Government and the Cortes de la Nación.

- The fundamental characteristic of the UNED is the non-presential nature of its teach-
ings; teachings that it imparts at a distance throughout the national territory, and
in which the Government and the Cortes Generals assume the competencies that
the General Education Act attributed respectively to the Governing Council of the
Autonomous Communities and to the Legislative Assembly.

- The functions, set out in Article 3 of the UNED Statutes, focus on the commitment to
facilitate access to university education for anyone who has difficulties in accessing
it in its more traditional forms. In addition, it encourages the use of techniques and
experiences that make it possible to overcome the obstacle of distance and for lifelong
learning for both students and their teachers and researchers.

The training activities at UNED are organized around two institutions. First, a central
coordinating body responsible for unifying criteria, planning work, and carrying out the
administrative functions themselves. In the case of the UNED, these tasks are carried out
by the central headquarters, located in Madrid (Spain).

At the same time, and precisely because of the remote nature of UNED teaching and
tutoring, this practice translates into personalized attention for students asking specific
questions, and always accords with the procedures contemplated by the statutes of this
university in line with the most innovative proposals [33,34]. It is precisely for this purpose
that the associated centers exist, which, as mentioned in the introduction, can be found all
over Spain and abroad.
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MOOCs are an initiative of the UNED Abierta that has the aim of transferring the
knowledge of the UNED to society. UNED Abierta is UNED’s learning platform for making
massive open online courses (MOOCs) available to the general public. The main objective
of UNED open courses is to promote online lifelong learning as an educational model
with enormous potential to respond to the training of the emerging professional profiles
demanded by the new labor market. Through this online lifelong learning strategy, it is
possible to train and accredit skills and competencies that are not currently recognized or
certifiable but that are, nevertheless, of interest to agents demanding new professionals
who need profiles adapted to the new digital economy, and that promote knowledge-based
entrepreneurship, training, interaction, and the launch of new entrepreneurial initiatives
within the possibilities offered by the digital world.

It is in the previous objective in which the MOOC studied has achieved the greatest
relevance and success among the more than four thousand professionals who have taken
it during its six promotions developed in the last four academic years. This will be the
comparative limit used to analyze the data of similar or related degrees in order to obtain
sufficient indications of the training and professional processes that are underway, and
whose effectiveness will depend on the attention to the needs faced and addressed by
professionals so that their actions are optimal and appropriate to what society and its
members demand of them. The importance of the quality of the MOOCs is noteworthy, as
pointed to in studies by authors such as del Arco, Flores, Ramos-Pla, and Silva [35,36].

2.2. Description of the MOOC, “Social and Health Care Services in Social Work”

The course is framed within the need to design and develop social and socio-health
services to implement professional interventions from the field of social work into problems
such as COVID-19. Its design has taken into account other designs [37–39]. It has been
adapted to train students in a more social approach [40], one that is more global or holistic
than those offered by other more well-known or developed approaches, such as those
rooted in biology, psychology, education, etc. These approaches are not as effective as
expected in social situations created by illnesses or crises that become chronic or structural
and that increasingly affect the need to design the bio-psycho-social interventions required
by citizens when they experience extreme situations due to the loss of loved ones [41].

The main objective is to offer an open content approach to the socio-health and social
approaches from social work for the coordination of services in social situations that
go beyond the approach of each of the different professional areas involved [42]. The
aim is to launch a training proposal that could lead to other postgraduate or continuing
distance-learning actions.

The detailed syllabus offered for the course, and the topics, contents, and course
materials, which were approved by the UNED Academic Committee and ratified by its
Governing Council on 14 February 2017, are shown in Table 1.

The teaching team of the Department of Social Services and Historical and Legal Foun-
dations has extensive experience in specialization courses, university extension, summer
and open courses, as well as in training actions in other universities, as is the case of the
UCM (Complutense University of Madrid).

The course is offered to students and university graduates interested in socio-health
training that implements their professional competencies in the field of COVID-19. In the
first six editions, a total of 4677 students enrolled, of which 86.5% were female university
students, 12.2% were male university students, and 1.3% were other university students.
This reveals that those interested in the training contents of the MOOCs are predominantly
female. The average age was 34 years old, and the most specific feature was that those who
took the MOOC were aged 25 years and under, representing 15.1% of the total. Those aged
from 26 to 40 years old represented 52.5%, and those aged 41 years and over represented
32.4%, which reflects the fact that this type of postgraduate training and continuous training
throughout working and professional life represents a resource not yet fully explored or,
at least, not fully addressed by our university, in accordance with the social demand and
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need, as we will show and develop in this study. Education in health during the school
stage that takes into account students and families is important so that teachers can have
training in health education that is within their reach, as well as that of the families of the
students that are trained [43].

Table 1. Topics, contents, and materials of the MOOC, "Social and Health Services in Social Work".

Title Readings Audio-Visual Material Evaluation

Theme 1

- Public Health and
Social Work, with
special reference to
the COVID-19
pandemic.

- Social Work and its
relationship with Health: A
historical relationship.

- Social Work and the Public
Health System.

- Social Work from the
paradigm of complexity

- Public health and
social work

Theme 2
- Health Social Work,

in times of pandemic.

- Professional competencies in
Social Work.

- Tasks and actions of social
workers. A comparative
study between Spain
and Ecuador.

- The classroom of knowledge
of Arequipa as training of
adults for the creation of
micro-enterprises in Peru.

Explanatory videos of
social work in health

- Test of topics
1 and 2

Theme 3

- Areas of Social
Intervention in
Health. Education
and health promotion

- Programmes for family and
social coexistence from a
culture of peace.

- Intervention in
mental health.

- Family violence

Theme 4
- Social Services

in Addiction

- The good father: paternal
model and responsible
motherhood

- Addictions and
services.

- Outreach to family
members of people
with addictive
behaviorsc

- Test of topics
3 and 4

Theme 5

- Models for
professional
intervention

- Brief theoretical framework
for understanding practical
interventions.

- Clinical social work.
- Family, school and

mindfulness: how childhood
anger affects adult family
and couple life.

- Itinerary of the
social worker’s
intervention.

- Models of
intervention

Final test (Peer
assessment):
Personal critical
reflection on
the contents

Source: Prepared by the authors based on data from the UNED Information Processing Office.

With regard to the percentages of the studies undertaken by those enrolled, it should
be pointed out that 66.6% were university graduates, 20.7% were university graduates,
and 6.5% had secondary education. This emphasizes what was mentioned in the previous
paragraph concerning the need for continuous training, if possible, that is tailored to the
professional groups in demand rather than universalized training, which is already the
object of the basic training for official qualifications. The fact that 6.5% of those registered
have secondary education does not contradict the above, since vocational training studies



Sustainability 2021, 13, 10657 6 of 16

exist as support and services for university graduates. According to the answer of the
following student (E.12, from the second promotion (P. 2)):

The choice of this course was based on the fact that I am currently studying a VET in
Social Integration. When I saw the title and the description of the course, I thought that
it could provide me with enriching knowledge. And I was right.

(Vocational training student, second promotion (P. 2); student number (E. 12)).

Most of those enrolled had social work studies along with other related university
degrees, such as psychology, pedagogy, social education, nursing, sociology, anthropology,
etc. The internationalization of the course is shown by the participation of students of 41
different nationalities. In addition to Spaniards, participants came from European countries,
such as France, England, Poland, Romania, Italy, Russia, Portugal, and Ukraine, as well as
others, such as the United States, Ecuador, Mexico, Brazil, Peru, Argentina, New Zealand,
Australia, Iran, etc.

The data in Table 2, on the geographical origin of the students, show an increasing
trend towards internationalization according to the percentages presented of the students
who took the six MOOC promotions during the five years analyzed in this study, compris-
ing four academic years and six promotions carried out.

Table 2. Geographical origin of students. Source: Prepared by the authors based on data from the
Statistical Portal of the UNED Information Processing Office.

Year % Spain % Rest of Europe % Americas % Others

2017 71 14 11 4

2018 65 15 13 7

2019 60 16 14 10

2020 48 24 16 12

2021 42 19 18 21

This training begins with higher percentages in the first years, with 71% of students
coming from Spain, as this specialty does not exist in university institutions for students in
the area of social work and the social sciences in general. During the years of the pandemic,
the percentage of students of other nationalities increased as the high-quality, free, and
accessible nature of the program became more widely known.

3. Methodology

A descriptive and exploratory study has been carried out in the context of COVID-19.
The methodology followed in this research is based on methodological pluralism. From
a quantitative approach, and using the secondary analysis technique of the student sam-
ple [43], an approximation has been made based on the data offered by the Statistical Portal
of the UNED Information Processing Office. In addition, a qualitative methodology was
used to analyze the opinions of the professionals and students who took the MOOC in its
last compulsory exercise, consisting of a final peer review test. The students themselves,
utilizing a questionnaire where they made an anonymous critical reflection on the contents
of the course, carried out this participation. The questionnaire was taken online at the end
of each of the five courses carried out. This research was carried out following the ethical
principles of research set out in the Declaration of Helsinki.

For the secondary analysis of the data on the official bachelor’s and master’s degrees,
the UNED Abierta Insights tool was used, which is provided by the MOOC’s own computer
application. Based on the aforementioned data, we compared the enrollments in bachelor’s
degrees in Social Work, Social Education, Criminology, and Legal Sciences and Public
Administration in the last four academic years from 2017-18 to 2020-21. This study looks
at those in which the six promotions of the MOOCs were taught, with the aim of finding
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and establishing approximations and similarities of training demands more in line with
the needs of the different university professionals related, or close, to the contents offered
by the MOOCs during times of pandemic.

At the same time, comparisons were made with those enrolled in the official master’s
degrees in General Health Psychology, Social Policies and Dependency, Human Rights,
Professional Guidance and Innovation, and Research in Education, with the aim of gaining
a better approximation to postgraduate studies that, despite often not being in line with the
needs of continuous training throughout professional life, are closer to what is intended
through the design and delivery of the MOOCs carried out.

Methodologically, triangulation has been used based on a literature review and the
quantitative and qualitative analyses mentioned above. The bibliographic review in scien-
tific databases, such as ProQuest Central, Education Database, Health & Medical Collec-
tion, and DIALNET, provided 160 related publications, with the keywords "MOOC" and
"COVID-19", and we have taken into account the procedures of evaluation experiences
developed by other authors in other MOOC courses in our decision-making [44–51]. The
sample consisted of 4677 students with the characteristics described above, participating in
the quantitative and qualitative study, with a 52% share. The contents of the course are
shown in Table 1.

A descriptive frequency study was carried out. In the procedure, the data of the five
classes of pupils, and their opinions over the last four years, were studied. The objectives of
this study were: firstly, (PO1), to find out whether there is the possibility of offering official
qualifications, such as MOOC courses, to bachelor’s and master’s university graduates
that are more in line with the labor market and its needs; secondly, (PO2), to study student
satisfaction with the use of new teaching methodologies via the Internet; and finally, (PO3),
to see if these methodologies can complement the existing distance learning methodologies,
as is the case of the MOOC “Social and Health Services in Social Work” of the UNED.

4. Results and Analysis

The research results are divided into two subsections that cannot be conceived in
isolation, the sum of both of which provides a general understanding of the phenomenon
studied. Because of the characterization of the degrees within the European Higher Educa-
tion Area, the data are presented differentiated into bachelor’s and master’s degrees.

4.1. Comparison between MOOCs and University Degrees

Participation in this MOOC has shown different behaviors for the bachelor’s and
master’s degrees during the years analyzed. It was decided to use this differentiation to
highlight the interests of the student body, especially during the year 2019–2020, affected
as it was by COVID-19. For this reason, we first analyzed the enrollment data for the
bachelor’s degree, and then those for the master’s degree.

Table 3 and Figure 1, show the enrollment data for the bachelor’s degrees in Social
Work, Social Education, Criminology, and Legal Sciences and Public Administration, with
those enrolled in the MOOC during its six promotions taught in the last four academic years,
from 2017-18 to 2020-21. Therefore, the data compared are also from these academic years
because, although they may seem different and distinct in their purposes and duration, they
show trends that may be useful and relevant in a first explanatory approximation of what
has recently happened with the university situation created by the COVID-19 pandemic.
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Table 3. Comparison between students enrolled in the MOOC and related degrees (Total data and % with respect to 2017–
2018). Source: Prepared by the authors based on data from the Statistical Portal of the UNED Information Processing Office.

Academic
Year

MOOC Socio-Health and
Social Services in Social Work Social Work Social

Education Criminology
Legal and Public

Administration Sciences
Public Affairs

2017–2018 875 5391 5216 4006 2321

2018–2019 1213
(38.6%)

5195
(−3.6%)

5150
(−5.9%)

4850
(21.7%)

2385
(2.7%)

2019–2020 1685
(92.5%)

5037
(−6.5%)

4901
(−10.5%)

5311
(32.7%)

2552
(9.9%)

2020–2021 904
(3.3%)

5645
(4.7%)

5476
(4.9)

6344
(58.4%)

2808
(20.9%)
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Figure 1. Percentage evolution between students enrolled in the MOOC and related degrees com-
pared to the reference year 2018/2019. Source: Prepared by the authors based on data from the
Statistical Portal of the UNED Information Processing Office.

In order to compare the enrolment data with the MOOC in those academic years, we
have taken as 100% the number of students enrolled in the first academic year studied,
2017–2018, to observe the fluctuations in the number of students enrolled in the rest of
the academic years. With regards to the MOOC data, we can see a significant increase in
enrolment in the 2019–2020 academic year, with 1685 students and a percentage increase of
92.5% in relation to the initial course (2017–2018) with 875 students (100%). In other words,
the increase in MOOC enrollment occurred during the 2019–2020 academic year affected by
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COVID-19. These increased figures are not observed in the other degree courses analyzed
during the COVID-19 pandemic. The rest of the degree courses maintain the same rate and
percentage of increase, except for the criminology degree, which grows in 2020–2021, a
situation that is not directly related to COVID-19.

The impact of COVID-19 can be seen directly in the increase of enrollments in the
MOOC during the 2019–2020 academic years. The most drastic measures, such as closing
classrooms and centers, were applied in this academic year, while enrollments in bachelor’s
and master’s degrees were maintained or slightly reduced.

The increase in enrollment can be seen during times of pandemic. In four academic
years, enrollment in the MOOC increased from 875 in the first year to 1685 in the third year,
with a total of 4677 enrollments, for a course lasting six weeks, with a planned dedication
of twenty-five hours (1 ECTS). The interest shown by the students and professionals who
took the course was significant, and their opinions were very positive and indicative of the
desire for a deepening of the training offered and its practices [52,53]. These opinions were
elaborated by the students themselves and after a process of hierarchization by categories
and subcategories, which we have included in order to show some of the opinions of the
students who took the MOOC that reinforce the previous results and that are randomly
reflected below.

The course and its contents take us, through its five themes, a little further than a simple
explanation and enumeration of these services. In general, first of all, I would like to
thank you for all the information and training I have received, as it is very helpful and
enriching. This course helps to contribute to broaden my knowledge in this field and to
develop skills to perform the functions within the health framework.

(Health professional student (P. 3; E.16)).

The MOOC offered enrollment figures that were close to the enrollment data of related
university degrees and, in some cases, such as with the Degree in Legal Sciences and Public
Administration, almost doubled them. The upward trends in enrollments in the degrees
over the last two years coincide with the time of the COVID-19 pandemic, which is in line
with what professionals have expressed about their training needs.

These new needs that appear in relation to women and which pose new challenges to
the existing social services system also pose new forms of intervention and commitment
on the part of social workers...Social transformation is constant and it is necessary to
reinvent oneself and cover possible shortcomings...

(Student social worker (P.1; E. 21))

4.2. Comparison between the MOOC and University Master’s Degrees

Table 4 shows the enrollment data for the MOOC, which greatly exceeds the data
for the five master’s degrees considered for comparison. It should be noted that other
master’s degrees that would have been appropriate for this comparison, because they are
even closer or more similar than those studied, could not be considered because no data on
them appear in the UNED Statistical Portal for the academic years studied, as is the case of
the Master’s Degree in Psychological Intervention in Development and Education and the
Master’s Degree in the Psychology of Social Intervention.

The figures for the 2019–2020 academic year, when the COVID-19 pandemic had
the greatest impact, show the influence of COVID-19 on the increase of students in the
MOOC. Furthermore, COVID-19 seemed to have no influence on the master’s courses, as
the number increased in one master’s course and decreased in others.
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Table 4. Comparison between students enrolled in the MOOC and related master’s degrees (Total data and % with
respect to 2017–2018). Source: Prepared by the authors based on data from the Statistical Portal of the UNED Information
Processing Office.

The
Academic

Year

MOOC
Socio-Health and
Social Services in

Social Work

Master’s Degree
in General

Health
Psychology

Master’s Degree
in Social Policies
and Dependency

Master’s
Degree in

Human Rights

Master’s
Degree in
Vocational
Guidance

Master’s
Degree in

Innovation
and Research
in Education

2017–2018 875 225 22 112 111 218

2018–2019 1213
(38.63%)

273
(21.33%)

44
(200%)

135
(20.53%)

91
(1.98%)

200
(−1.74%)

2019–2020 1685
(92.5%)

277
(123.11%)

65
(295.45%)

116
(−3.57%)

94
(−4.68%)

241
(10.55%)

2020–2021 904
(3.31%)

288
(128%)

81
(368.18%)

135
(20.53%)

86
(−7.47%)

204
(−3.57%)

The parity of data between the Master’s in General Health Psychology, which is
a master’s with its own legal regulation for the practice of health psychology in our
country (which explains the interest), and the Master’s in Innovation and Research in
Education (whose data may be due to the needs of different education professionals at
different educational levels) to access accreditation in research and doctoral programs,
given the large number of university graduates in our country, is striking. Regarding
the data from the master’s courses, the low rate of enrollment figures in comparison
with the MOOC is notable. It is also appreciated that the enrollment in the Master’s in
Social Policy and Dependency exceeds the increase figures for the four years analyzed,
reaching a 368.1% increase during the 2020–2021 academic year. Perhaps the initial training
received in the MOOC motivated students to continue in the same department, given the
high valuation and acceptance that students showed in their responses. The data for the
Master’s in Human Rights shows intermediate enrollment figures and are closer to those of
the Masters in Career Guidance which, in principle, should be closer to the objectives of the
MOOC studied. In the rest of the master’s degrees studied, no significant fluctuations in
enrolment were observed in relation to COVID-19, or to the impact of the training received
in the MOOC.

From this point on, our descriptive analysis is completed with the opinions given by
the students who have participated in the MOOC analyzed. The use of the qualitative
perspective deals with the absolute data obtained from the survey and, therefore, the most
clarifying “verbatims” obtained that support the quantitative data are incorporated in the
results. The enrollment figures for the MOOC mostly exceed the enrollments of all the
master’s degree programs, which may again be an indication of the need for training that
is more in line with professional development [54], and its practical application, which is
more in line with what is most required.

It has been revealing to stop seeing Social Work from the point of view of the resources that
we can contribute to situations of physical illness, and see it from a concept of a profession
that contributes to the concept of physical, emotional, relational, and psychosocial health,
leaving aside the sectioned individual and treating him/her as what he/she is a complete
and transversal being.

(Health social worker (P. 4; E.3))

It is clear that the interest created in the professionals who took the MOOC is related
to opening up training to other studies with the aim of improving social welfare. All
of this has favored official master’s degrees that are more in line with the current labor
market than traditional training that has been mismatched, or that obeys training whose
competencies are more typical of the bachelor’s degree level of basic training.
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By way of conclusion and as an assessment, I have to say that the course gave me
unknown points of view, the discovery of studies that show that the social sphere is
becoming increasingly important in different aspects of our lives due to the importance
that people themselves give to it . . .

(Social worker (P. 8; E. 10)

This contribution shows us the possibility and the opportunity of offering other
degrees for professionals interested in social and health [55] care training, as well as their
opinions and realities. In short, to advance what the world Health Organization (WHO)
indicates: “health is a state of complete physical, mental and social well-being and not
merely the absence of disease and handicap”. Therefore, one of our objectives was to verify
that university graduates need accessible and short-term training proposals that delve into
the fundamental and changing aspects of the socio-health field and that adopt a holistic
and bio-psycho-social view of the person.

I start from the humanistic basis of the being, understood as part of a system with personal
and family history, based on respect and peace as healthy forms of coexistence, in which I
understand that the individual is a bio-psycho-social being, who has his own resources
and is the creator of his own reality...

(Social worker (P. 6; E. 4)

The figures show extraordinary interest in the MOOC training course, as reflected in
Table 4, which shows an analysis of the number of students enrolled in the different courses,
where the difference in the number of students enrolled can be seen. The results show that
the MOOC results are much higher than those of the master’s degree courses. It should
not be forgotten that the comparison of the data between those enrolled in the MOOC in
the last four academic years, and those enrolled in the master’s degrees considered may
not only be relevant because they are graduates [28] and university professionals, but also
because resulting trends can be introduced in the improvement of the UNED distance
learning and university offerings.

It opens the way to what, in other professional fields in countries such as the USA,
Sweden, Norway, Finland, Denmark, as well as in others, such as Australia, is considered
training for intervention by clinical professionals, usually a social health worker, psychol-
ogist, psychiatrist, or another professional with recognized postgraduate training [56]).
Socio-health is a term that encompasses a wide variety of theories, methods, and tech-
niques, and that has deep and lasting roots in medicine, traditional healing, psychology,
social work, nursing, and education.

I cannot finish without mentioning the field of clinical social work, which is considered a
specialty within social work and although it is not widely recognized today, as that would
mean considering the social worker as a therapist who knows how to diagnose problems,
it is on the rise and attracting more and more scholars.

(Health social worker (P. 6; E. 10)

In relation to the objectives set out, firstly, with regard to the first objective (PO1),
it can be stated that there is the possibility of offering other official qualifications, such
as MOOCs, to bachelor’s and master’s university graduates in order to implement their
training and professional skills in accordance with the needs of the labor market. The
MOOCs complement and initiate students in the professional competencies that enable
them in their professional practice.

Secondly, the second objective (PO2) has been achieved, since the students’ satisfaction
with the use of the new teaching methodologies through the Internet has fulfilled their
expectations, especially in the case of the MOOC, “Social and Health Services in Social
Work” of the UNED of Spain. And finally, in relation to the third objective (PO3), the
students themselves confirm that they are more in line with the current teleworking labor
market and are closer to their current training needs, especially in the situation of the
COVID-19 pandemic.
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5. Discussion

The reality was that, during the 2019/2020 academic year, the university abolished
face-to-face teaching, which led to an increase in the number of students enrolled in
our MOOC (1685). Subsequently, in the academic year 2020/21, universities returned to
teaching in classrooms with security measures and, therefore, the number of students
enrolled in our MOOC decreased (904). The increase in enrollment in bachelor’s and
master’s degree studies may have been affected by the number of students who were
unable to take these studies because of COVID-19 during the 2019/2020 academic year.

In this study, one of the most outstanding pieces of data is the evolution of the
MOOC in recent years, especially as a result of COVID-19, given that there has been an
exponential increase (92.5%) compared to the reference year (2017/2018), and an increase of
38.9%. However, as the social and health conditions improved, students returned to attend
university after the harshest waves of the pandemic, during the academic year 2020/2021.
As a consequence, there was a 53.6% drop in enrollment compared to the previous year, and
only a 3.3% increase is considered if we take the academic year 2017/2018 as a reference.

The characteristics of MOOCs allow for the possibility of offering university studies
that are more in line with the current teleworking labor market. At the same time, the
development of online teaching methodologies is implemented through this training
modality. These courses allow education to be democratized to a greater number of
students, reaching the student body as a whole, and universalizing content and learning
that favors the development of their professional competencies [44], i.e., the new teaching
methodologies via the Internet can complement the existing distance learning ones, as is
the case of the UNED. In other words, massive open online courses, in addition to being
free of charge, are a form of introductory training leading to more in-depth training. The
COVID-19 pandemic has enabled graduate students and professionals to have access to
consistent content, and the learning they have achieved is useful for their professional
work. It also helps them to be more reflective and self-critical about their actions.

The UNED, due to its characteristics, can implement and explore this training modality,
given its solid trajectory in online teaching, and open up a new source of training programs
that complement the existing ones and its experiences.

E-learning training in a pandemic situation has offered the possibility of updating
and implementing the training received by professionals in the social and healthcare areas
thanks to the use of information and communication technologies (ICT). This type of
training is very useful for university graduates [57], who carry out professional activities
and have family responsibilities, as it allows them to achieve work/life balance [28,58].
The European Union stresses the need to coordinate health and social services to achieve
a high level of quality and the effective use of resources and long-term care in their
environments [55,59].

This training has the potential to prevent, or reduce, among other things, the possible
addiction of young people to video games [60]. At the same time, it allows access to
free training, facilitating the right of young people to access education and increasing
their employability, especially in the situation created by COVID-19. It allows access to
specialized training and complies with all safety and prevention measures. In other words,
the offer of this type of training for young unemployed graduates should be extended in
order to reduce their inactivity and the existing youth unemployment figures in Spain.

6. Conclusions

This descriptive and exploratory study, carried out in the context of COVID-19, shows
the timeliness of this specialized university training. This descriptive and exploratory
study shows that the university during the 2019/2020 academic year had a high rate of
enrollment (1685 students). The increase in the number of students has been compared
with other bachelor’s and master’s degree courses offered by the university. This shows
the fluctuations in the number of enrollments, which is evidence of the interest levels of
the students. The 1685 students enrolled in the MOOC are evidence of the interest in this
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training during the first impact of COVID-19 since, in past years, it did not reach this
percentage of increase of 92.5.

The main conclusion is that the three objectives set out in this study have been achieved.
This confirmation is not sufficient to predict and advance the design of postgraduate and
continuing education to fit a liquid labor market [61], since training is adapted to the so-
cioeconomic circumstances and the needs of students, in times of pandemic especially [56].
Moreover, in this case, the unprecedented socio-health context that university institutions,
including teaching staff and students, have had to face cannot be ignored.

Universities must respond to the real needs of university graduates, and not so much
to the institutional needs of the university departments and their academic members, who
generally live far removed from the demands and changes in the world of work, often due
to the legal imperatives that affect them.

It is necessary to emphasize the high degree of student satisfaction with the training
received [44], highlighting the training opportunities provided by MOOCs in this historical
moment we are living in as a result of COVID-19. In our case, the students of the MOOC
on “Social Health and Social Services in Social Work” have positively assessed the quality
of the training received at this time and have considered the need to continue training in
this specialty.

Therefore, at the turning point in the way in which online training is conceived, two
key factors are taken into account: (a) the requirements of the labor market, and (b) the
social and health contexts. MOOCs, and specifically the course analyzed in this study,
show the potential of this learning modality, which should not be seen as a temporary
methodology but, rather, as a new learning paradigm, as has recently occurred with
teleworking in most of the world as a result of COVID-19 [62–65].

The pandemic has highlighted the usefulness of MOOCs which, through their plat-
forms, make it possible to supplement the training that students receive in the classroom.

7. Limitations

The answers on the evaluation of the training received by the trainees show the use-
fulness of the contents acquired and the satisfaction with the course during the pandemic
crisis. The results cannot be generalized.
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